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Al and Creativity

Executive Summary

This report brings together the key insights from the Al-themed World Café discussions organized
by Al Leap across Estonia in spring 2026. Approximately 950 upper-secondary students from

18 schools took part in conversations about how Al is shaping learning, relationships, creativity,
social media use, and their outlook on the future. The report captures the students’ perspectives,
concerns, and expectations, offering practical input on how Al can be integrated into schools in
ways that support learning and human development.

Al enables people to create content and generate ideas more quickly than ever
before, but it also raises important questions about what gives a creative work
its value and who should be considered its author. For the students, these
questions are closely connected to identity, ownership, and self-expression.
When Al plays a significant role in creating a work, many find it difficult to view
themselves as its true author. To strengthen students’ sense of ownership over
their work, they call for clear guidance on how Al use should be acknowledged
and how the creative process should be documented. They also emphasize
that foundational subject knowledge and creative skills should be developed
before Al becomes a routine part of classroom learning.

Al is already part of everyday school life. The question is no longer whether it belongs in
education, but what role it should play. The students are not rejecting Al, but they are concerned
that its convenience could gradually weaken the very qualities that make us human: independent
thinking, creativity, and our ability to connect with others. Across all discussions, the students
consistently called for more meaningful learning, more purposeful use of Al, and fewer situations
where expectations and rules regarding Al use are unclear. In their view, Al should be introduced
into education in ways that support human development, promote fairness among students, and
preserve young people’s ability to make their own choices about their education and future.

Al and Social Media

Al and social media algorithms have made information more accessible than
ever before. At the same time, the students feel that personalized algorithms
and generative information through increasingly human-like interactions with Al
are shaping how they understand the world. They are also finding it increasingly
difficult to distinguish authentic content from Al-generated material online.
Although the students recognize that these developments contribute to shorter
attention spans and greater distraction, they do not see leaving social media as
the solution. Instead, they believe that media literacy and critical thinking should
become integral parts of education across the curriculum.

Al and Learning

Nearly all the students are using Al in their schoolwork because it makes completing
assignments quicker and easier. At the same time, it has raised a fundamental question: why
learn if the answers are always readily available? The students believe that heavy workloads

and learning environments that often reward final results more than the learning process Al and the Future Outlook

encourage the use of Al. Many also find it unclear when and how both students and teachers

are expected to use Al. They are therefore calling for shared agreements on Al use, developed When thinking about the future, the students express both excitement and

jointly by teachers and students, alongside greater emphasis on explaining the purpose, uncertainty. They feel that the most important skill for the future may not be any
process, and value of learning itself. specific body of knowledge, but rather the ability to adapt, learn continuously, and

navigate change. In their view, schools should reflect this more clearly in teaching
. . and learning. The students value distinctly human capabilities that Al cannot
Al and Relatlonshlps w replace, yet many feel that school does not always connect learning with real-
world challenges. They want more practical technology education, greater
opportunities to shape their own learning pathways, and the freedom to
decide when and how to use Al. They stress that using Al should never
become mandatory and that students must always retain the option to
participate fully in learning without relying on technology.

Al is already changing who students turn to for help and how they seek it.
Because Al offers immediate, nonjudgmental responses, it can sometimes P o
feel easier to approach than a teacher, parent, or even a peer. Beyond

efficiency, the students noted that Al becomes particularly appealing in

environments where making mistakes feels emotionally risky, as it does not —
judge users or leave them feeling embarrassed. In parallel, the students
observe a significant risk of unhealthy Al use among peers experiencing
mental health challenges or difficulties with social interaction. They therefore
believe that schools can help prevent Al from replacing human relationships
by fostering environments where making mistakes is recognized as a natural
part of learning and where communication skills and a strong sense of
community are developed alongside Al literacy.




Background and Methodology

Between March and May 2026, Al-themed World Café discussions were organized across Estonia as
part of the Al Leap initiative, in collaboration with the Estonian School Student Councils’ Union (ESCU)
and the Estonian National Youth Council (ENL). The discussions brought together upper-secondary
students and teachers to give young people an opportunity to openly share their experiences, their
hopes, and their concerns about the role of Al in education, while providing input for the further
development of the Al Leap program.

Topic Selection

The discussion topics were informed by

existing research and international debates on
the impact of Al on learning and young people’s
wellbeing. They were also shaped by feedback —— . .
collected through Al Leap Student Program Relationships
workshops and events, where the students g
consistently raised questions about Al use,

Creativity

trustworthiness, learning, and social media. /

Although the students also expressed strong
interest in issues such as Al's environmental
impact and the growing influence of technology
companies in society, the World Café @

discussions deliberately focused on topics most .'.D

directly connected to the students’ everyday A A
school and learning experiences. Nevertheless, = Q Social Media
concerns about environmental sustainability #

and the role of large technology companies also
emerged during the discussions, highlighting

the need for further dialogue on these issues.
Future Outlook

Students Facilitating Students

The World Café discussions were facilitated primarily by young volunteers from the Estonian School
Student Councils’ Union (ESCU) and the Estonian National Youth Council (ENL), and other youth volunteers.

By using a peer-led discussion format, a more open and relaxed atmosphere was created in which
participants felt comfortable sharing their opinions and experiences. Conversations led by fellow students
encouraged discussions from the young people’s own perspectives and reduced the pressure to provide
the kind of “correct” answers that are often associated with more formal settings. As a result, the
discussions are likely to have generated more authentic reflections and provided richer insight into the
students’ real views and experiences.

How to Interpret the Findings

This report is not a statistical study or a survey of public opinion. It is a qualitative stakeholder input report
that brings together the main questions, observations, and recommendations that emerged during the
World Café discussions.

The participants should not be considered representative of all students in Estonia. Schools participated
voluntarily by choosing to host Al-themed World Café discussions and inviting their students to take part.
The discussion notes were reviewed and synthesized by a joint working group from the Estonian School
Student Councils’ Union (ESCU), the Estonian National Youth Council (ENL), and Al Leap. Consequently,
the findings presented in this report do not necessarily represent the views of every individual participant.
Instead, they reflect the ideas and perspectives that were considered the most significant or received the
broadest support across the discussions.

DURATION WORLD CAFE DISCUSSIONS TARGET GROUP
2026 18 10.-12.
March - May cafés grade students
PARTICIPANTS PARTICIPANTS GENDER DISTRIBUTION
PER DISCUSSION
approx. 12-100 approx. 50% female
950 students 50% male

The discussions were held at

Saaremaa Upper Secondary School, Saue State Upper Secondary School,

Vinni-Pajusti Upper Secondary School, Tarvastu Upper Secondary School,

Parnu Co-educational Gymnasium, Parnu Koidula Upper Secondary School, Paide

Upper Secondary School, Mustamae State Upper Secondary School, Tartu Tamme Upper
Secondary School, Kullamaa-Risti Secondary School, J6hvi Upper Secondary School,
Hiiumaa Upper Secondary School, Térva Upper Secondary School, Jdgevamaa Upper
Secondary School, Pélva Upper Secondary School, Tartu Miina Harma Upper Secondary
School, Kohtla-Jarve Upper Secondary School, and Ldanemaa Upper Secondary School.



Pulse Survey

Immediately before each World Café discussion, the participating students completed a short
on-site pulse survey designed to capture their initial attitudes toward each of the discussion

themes. A total of 579 students responded.

Each survey item was presented as a statement. The students indicated their level of
agreement on a six-point scale ranging from O (“strongly disagree”) to 5 (“strongly agree”).
Key findings from the survey are presented at the beginning of each chapter.

Survey Statements

"
Homework helps me

learn and develop I

'{}
When | use Al to create
something, I still feel that the

final result is my own work r

‘" School is helping me develop
the skills | need to adapt to a
rapidly changing world

)

("
When | have a question

about school or my
personal life, Al is often
the first place | turn to ,,

it Algorithms (on e.g. TikTok,
Instagram, and YouTube)
influence my decisions y,

Al and Learning

I 40% of the students agree that homework helps them learn and develop,
but most are not fully convinced. (h=579)

Nearly all the students are using Al in their schoolwork, as it makes completing assignments quicker and
easier. Al is most frequently used in subjects that the students find less engaging. At the same time, Al
has led the students to question why we study at all, which assignments remain meaningful, and whether
current approaches to learning and assessment still serve their purpose. According to the students, the
problem lies not so much in the use of Al itself, but rather in the fact that some schoolwork has become
little more than an exercise in meeting formal requirements, focusing on achieving results rather than
acquiring skills and knowledge. In the age of Al, the students want learning to be more meaningful,
assessment to be fairer, and expectations around the use of Al to be clearer.

Which types of schoolwork remain meaningful in the age of Al,
and which should be reconsidered? 1)

Key Question

Assignments Need
to Be Rethought

According to the students, a significant
proportion of schoolwork does not require
independent thinking or analysis. As a result,
many homework assignments have lost their
purpose in the age of Al, as they can now be
completed with ease. The students continue
to value interactive assignments that require
them to form their own opinions, engage in
practical tasks, solve problems, or develop
and explain their reasoning. By contrast, they
see less value in assignments based solely on
factual recall, summarizing, or paraphrasing,
where Al can often produce quicker and better
results. The students therefore believe that
schoolwork should place greater emphasis
on analysis, creativity, and the development
of independent viewpoints.



The Assessment Model Is Outdated

In several discussions, the students argued that the
current assessment model encourages the use of Al.
When grades depend on homework, the focus shifts
from learning to achieving a good result, increasing
the incentive to use Al. The students repeatedly
described situations in which work they completed
independently received a lower grade than work
produced with the help of Al. This has created a
sense of unfairness and reduced the students’
motivation to put in the effort themselves. The
students also believe that, particularly in fact-based
and written assignments, teachers can no longer
reliably distinguish between a student’s own work
and Al-generated content. As a result, grades do
not accurately reflect the students’ actual skills and
knowledge. The students noted that strong academic
effort has nevertheless been maintained in subjects
assessed via national examinations, particularly
Estonian language studies and mathematics. By
contrast, they see greater value in oral assessments,
work completed during class, creative assignments,
and, in some cases, written tests in which students
are required to explain their reasoning. Overall,

the students would like to see more forms of
assessment that focus on the learning process and
the gradual development of skills and knowledge,
rather than simply the final outcome.

o.ﬁ.__‘ o

MIKS

Students Need Clear Expectations

One of the biggest challenges the students
identified was the wide variation in teachers’
attitudes toward the use of Al. Some teachers
prohibit it entirely, while others actively
encourage its use. As a result, the students are
often unsure when Al is permitted, when itis
not, and what their teachers actually expect of
them. The students were particularly frustrated
by situations in which they realized that a
teacher had used Al to simplify their own work
or create teaching materials, while the students
themselves were prohibited from using it. In
their view, this points to a lack of dialogue
between teachers and students about the role
of Al in learning. Many of the students also
acknowledged that they are not always able to
judge when Al is supporting their learning and
when they are relying on it too heavily. They
therefore want schools to establish clear,
school-wide agreements and guidelines on the
use of Al, developed jointly by teachers and
students.

The Purpose of Learning
Needs to Be Clarified

In some discussions, the students questioned
why learning is necessary at all when the
answers are only a few clicks away. They felt
that this attitude could be addressed by helping
students better understand how learning works,
why the skills and knowledge developed in each
subject matter, and how learning strengthens
thinking skills that extend beyond any single
discipline. In the students’ view, supporting
motivation to learn requires fostering a deeper
understanding of the nature and purpose of
learning at every grade level.

Heavy Workloads Encourage Al Use

Many of the students described feeling overwhelmed, identifying heavy workloads as one of the
main reasons they turn to Al. When homework and material that needs to be studied pile up, Al
becomes an easy way to reduce the burden.

In several discussions, the students argued that learning should take place primarily at school

and that home should not become a second classroom. They feel that the quality of learning is
more important than the volume of coursework and that, in the age of Al, both the purpose of
homework and the overall workload should be reconsidered.

Recommendations
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1.2

1.3

1.4

1.5

1.6

The students expect schoolwork to place greater emphasis on analysis, creativity,
and the development of independent viewpoints, and less on tasks that can be fully
delegated to Al.

The students want schools to reduce the use of summative assessment and to
prioritize assessment methods that better reflect the students’ skills, knowledge,
and reasoning, including oral assessments, in-class work, and creative assignments.

The students expect schools to develop clear, school-wide agreements on the use
of Al through collaboration between teachers and students. These agreements
should define when, how, and to what extent Al may be used by both teachers and
students in the learning process.

The students want practical guidance on how to use Al in ways that support learning
while developing their skills, knowledge, and independent thinking.

The students want teachers to place greater emphasis on explaining how learning
works, helping students to understand why acquiring knowledge, practicing skills,
and thinking independently remain essential for the meaningful use of Al in learning.

The students expect schools to review the purpose and volume of homework and
to prioritize fewer but more meaningful assignments that support learning, so that
students are not driven to use Al simply because of time pressure.




Al and Relationships

I Approximately one third of students turn to Al first when they have a question,
while around one in five rarely or never do so. (n=579)

When discussing relationships, the students expressed concern not only about parasocial relationships
with Al chatbots, but also about the broader ways in which Al is changing human relationships. According
to the students, communication with teachers and classmates has already become more limited.
Questions are increasingly directed to Al, parts of group work are delegated to it, and, because teachers
often have limited time, the advice and attention provided by Al can sometimes feel more personal than
that offered by a teacher. At the same time, this stands in contrast to the students’ own belief that Al
should not—and cannot—replace human relationships. They see self-awareness, collaboration, and
self-expression as essential human qualities that should be strengthened rather than replaced. In their
view, this problem is reinforced by broader societal pressure to be as efficient as possible. Arriving at the
quickest solution has become the norm, even when it comes at the expense of practicing communication,
collaboration, and shared problem-solving.

How is the use of Al in school and everyday life affecting
1)

our relationships and collaboration with others?

Key Question

Al Is Changing Who
Students Turn To

A significant proportion of the students described
how Al has changed both who they turn to for
help and how they seek it. If they can obtain a
quick, nonjudgmental response from Al, they are
less likely to turn to a teacher or classmate. In
several discussions, the students argued that
there is often an expectation at school and in their
social life that “everyone should know everything.”
Students are expected to have the right answers,
and mistakes may be met with ridicule or criticism,
even if someone is still learning. As a result,

the students see Al as an attractive alternative
because it neither judges them nor makes them
feel foolish. Young people therefore choose Al not
only for its efficiency, but also because it allows
them to avoid discomfort, mistakes, and the fear
of appearing unintelligent. To reduce students’
reliance on Al driven by fear of judgment, they
feel that making mistakes should be recognized
as a natural part of learning and that it should be
embedded in school culture.

10

Social Exclusion Can
Lead to Misuse of Al

Some of the students pointed out that an Al
chatbot is the first conversation partner with whom
they can interact without fear of judgment. This
being the case, the students expressed concern
that the weaker a person’s emotional support
network and sense of belonging become, the more
likely they are to replace human interaction with
Al. The students also noted that they are already
observing the misuse of Al chatbots primarily
among peers who experience mental health
challenges or difficulties with social interaction.
They therefore see strong socio-emotional skills
as a protective shield that helps students manage
their own learning and make thoughtful decisions
about when and how to use Al. At the same time,
the students recognized that Al's accessibility and
patience can have genuine educational benefits.
They believed that, when used purposefully, Al
can increase motivation to learn. In their view,
schools could learn from this by providing more
learning environments in which feedback,
encouragement, and individual support are
readily available. At the same time, the students
emphasized that access to high-quality mental
health support should also be ensured.

Recommendations

School as a Community

The students feel that the role of school

extends beyond the transfer of knowledge.

They see Al as making learning increasingly
individualized, which, in their view, makes

the school's social environment even more
important as a counterbalance. Since Al and the
personalization of learning have the potential

to weaken interpersonal relationships, students
feel that schools should place greater emphasis
on fostering communication and a sense of
community. They considered support for student
initiatives, and more broadly the integration of
formal and non-formal learning, to be particularly
important. The students feel strongly that when
schools give them greater opportunities to
shape both the school environment and the
learning process, their sense of responsibility
and belonging to the school community grows.

2.1 The students expect schools to design learning in ways that encourage experimentation rather
than a single predetermined solution, while fostering a school culture in which mistakes are

recognized as a natural part of learning.

2.2 The students consider it important for schools to provide access to high-quality mental health
support and individualized learning support, including personalized feedback, to strengthen
students’ sense of belonging and to help prevent the misuse of Al.

2.3 The students want schools to support school democracy and student-led initiatives that foster
responsibility, collaboration, and active participation in the school community.



Ownership and Copyright in the Age of Al

Al and Creativity

I Only 21% of the students feel that work created with the help of Al is truly their own. (n=579)

The students expressed concern that content created with the help of Al is becoming increasingly difficult
to distinguish from human-created content. While it is already challenging to identify Al-generated images,
videos, and texts, many fear that this will become impossible in the future. Several of the students argued

Al makes it possible to create media content and generate ideas more quickly than ever before. This that people should be able to tell when content has been created using Al. The students considered
raises questions about what makes human creativity valuable and who should be considered the transparency in both the collection of training data and the sharing of Al-generated content in the
author when both a person and Al contribute to the creative process. For the students, creativity is classroom to be essential for recognizing the value of human creativity and maintaining trust in digital
closely linked to identity, a sense of ownership, and self-expression. Throughout the discussions, environments. They therefore recommend that the use of Al in schools be transparent and that Al-
they repeatedly asked how human creativity can be preserved in a world where technical execution generated content always be clearly labelled as such.

is becoming increasingly simple and automated, and where it is becoming ever more difficult to

distinguish between one’s own ideas and those generated by Al. Creativity Requires Basic Skills

The students emphasized that creativity is not only about outcome, but also about thinking,
experimenting, and solving problems. They felt that subject-specific foundational skills and knowledge
should first be developed independently, without the use of Al. To ensure underlying skills and
If we use Al to create something, is the result still ours? foundational knowledge are developed independently, many argue for limiting Al use prior to secondary
) school. In addition, the students stressed that particular attention should be given to fostering creative
and critical thinking. At the same time, they did not recommend excluding Al entirely from lower levels
of education. Instead, they argued that students should be taught how to use Al responsibly and to
Is the Student or the Al the Author? understand its associated risks through age-appropriate instruction. The students also feel that,
alongside foundational knowledge, creative and critical thinking should be systematically developed
from the early years of schooling, before Al is widely used.

Key Question

The students hold differing views about who should be considered the author of
a work created with the help of Al. Some feel that if the original idea comes from
them, the final result is also theirs. Others argue that if Al is responsible for the
idea’s execution, they cannot consider themselves the true author of the work. Overreliance on Al Can Undermine Creativity
As with the topic of learning, the discussions revealed a need for clearer rules
and guidance. The students were often uncertain about when a work should
be regarded as their own and when the contribution of Al should be explicitly
acknowledged. For many of the students, creativity is closely tied to identity
and self-expression. If they are unable to view themselves as the author of
their own work, they risk becoming detached from their creative process,
undermining their sense of agency and identity. To address this, the
students proposed the development of a clear framework for the use
and attribution of Al. Such a framework would distinguish between
different forms of Al use (e.g. generating ideas or providing feedback)
and help students and teachers alike develop a shared understanding
of the respective contributions of humans and Al to the final outcome. Recommendations

While students value Al for generating ideas and inspiration, they worry overreliance will make creative work
generic and reduce independent thinking. In several of the World Café discussions, the students expressed
concern that if everyone uses Al tools in the same way, creative output will become more generic, losing

the distinctiveness that comes from human creativity. The students feel that people should always remain

in control of the creative process by setting goals and making decisions. In their view, Al should empower
human creativity, not replace it. The students are concerned about the impact that Al might have on their
own creativity. They want clearer guidance on how to use Al in creative work, including idea generation,
analysis, and feedback, in ways that ensure students remain the owners of their ideas.

3.1 The students want clear guidelines on how to document, assess, and acknowledge the
use of Al in schoolwork.

3.2 The students consider it important that the origins of Al-generated content be transparent
and that its use be clearly labelled by students and teachers alike.

3.3 The students feel that subject-specific foundational skills and knowledge, along with
creative and critical thinking, should be developed prior to secondary school before Al is
used extensively.

/ 3.4 The students want schools to provide clear guidance on how to use Al in creative work in
a ways that support, rather than replace, students’ own creative process.
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Al and Social Media

Only 27% of the students agreed that algorithms influence their everyday decisions, although this
concern emerged much more prominently during the discussions. (n=579)

Al and social media algorithms have made information more accessible than ever, but the rapid flow of
content has also made it increasingly difficult to navigate. Young people today are growing up in a world
where much of the content they encounter is selected by algorithms rather than discovered by chance.
Although social media offers personalized recommendations and virtually unlimited access to information,
it also raises important questions about control, trust, and responsibility. The students recognized that
algorithms shape how they see and understand the world, yet their influence often remains invisible to
them. At the same time, Al-generated content has made it increasingly difficult to distinguish between
what is real and what is false, especially on social media platforms, where the constant stream of content

leaves little opportunity to verify every source.

Do algorithms help students discover the world and new
interests through social media, or are they increasingly

shaping how students think?

Key Question

Algorithms Shape Worldviews

According to most of the students, algorithms

have a significant influence on the information they
see, the topics they become interested in, and the
way they understand the world. Opinions were
divided, however, on how much control the students
themselves have over this process. Some feel that
algorithms can be influenced through their own
choices, for example by hiding content they are

not interested in or deliberately following a wider
range of sources. Others feel that the influence of
algorithms is largely invisible. Despite these differing
views, most of the students agreed that the impact
of algorithms and social media receives too little
attention in schools. They did not believe it was
necessary to understand algorithms at a technical
level. Instead, they argued that the influence of
algorithms, the fundamentals of how Al works, and
the principles of media literacy should be included
in the compulsory computer science curriculum or
integrated across other subjects.

14

1)

Critical Thinking
Helps Combat Misinformation

The students acknowledged that it is becoming
increasingly difficult to distinguish authentic
content from Al-generated images, videos,

and texts, and most believe this challenge will
become even greater in the future. When in
doubt, the students often verify information
using a web browser. However, platforms

built around a constant stream of content do
not encourage careful reflection or source
verification. Several of the students pointed out
that the problem lies not only in Al-generated
content, but also in people’s limited tendency to
critically evaluate the information they encounter.
In their view, argumentation, information
analysis, and source evaluation should be
integrated throughout the curriculum in order
to help students develop effective strategies
for assessing the reliability of information.

The Interests of Platforms Are Not Always the Interests of Users

The students recognize that social media platforms are not only spaces for communication and
information sharing, but also businesses whose revenue depends directly on how long users remain
engaged. Some of the students see this as beneficial, as algorithms help them discover new interests and
communities. However, many of the students also recognize that algorithms tend to prioritize content
that provokes strong emotional reactions, often amplifying more extreme content. They pointed out that
algorithms can shape not only people’s emotions, but also their consumption habits and opinions. The
widespread consumption of short videos and fast-paced content has become so commonplace that many
students feel there is little time to pause, reflect, or verify sources. They noted that the constant need to
question, verify, and filter information can be exhausting, even for those with strong media literacy skills,
and may contribute to feelings of anxiety.

As a result, some of the students have become indifferent to whether the content they consume is
accurate. In their view, this increases dependency on social media, reinforces one-sided worldviews,
and makes people more susceptible to manipulation. The students do not see withdrawing from social
media as the solution. Instead, they believe users should have greater control over their data, attention,
and information environment. They expressed particularly strong support for age-based restrictions and
guidance on younger children’s use of social media. In this regard, the students expect lawmakers to
introduce stronger regulations for social media platforms so as to reduce addictive design practices
and increase algorithmic transparency.

Recommendations

4.1 The students want media literacy, the impact of algorithms, and the fundamentals of how Al
works to be integrated into the compulsory curriculum in an age-appropriate way through
computer science education and other subjects.

4.2 The students feel that critical thinking, argumentation, information analysis, and source
evaluation should be embedded across the curriculum.

4.3 The students call on policymakers to introduce stronger and more enforceable regulations
for Al and social media platforms so as to reduce addictive design practices, increase
transparency, and better protect users’ data and wellbeing.

15



Al and Future Outlook

I Fewer than half the students feel that school is helping them develop the skills they need

to adapt to a rapidly changing world. (n=579)

The students feel both excited and uncertain about the future. The development of Al is creating new
opportunities, but it also makes it harder to predict which skills and professions will be valuable in the
years ahead. A recurring theme throughout the discussions was that the most important future skill may

not be any specific piece of knowledge or technical expertise, but rather the ability to adapt and navigate

change. At the same time, the students feel that schools do not always connect learning to real-world

challenges in meaningful ways. They expect the school of the future to offer greater freedom to students

to shape their own learning pathways, to offer them more practical technology education, and to give
them the opportunity to make informed choices about when and how to use Al.

How can schools better prepare students

for a rapidly changing future?

Key Question

Education Pertaining to Technology
Must Become More Practical

Most of the students feel that in order to thrive

in the future, they will need to know how to

use a range of Al tools effectively. At the same
time, they emphasized that this requires a solid
understanding of how Al works and the key
considerations involved in using it responsibly.
Although several discussions suggested that

Al should not play a central role in basic school
learning and teaching practices, the students

also felt that the use of Al and Al literacy should
nevertheless be taught in an age-appropriate

way through computer science education at

every stage of schooling. Several of the students
proposed introducing a dedicated Al course.
However, most felt that it would be more beneficial
to integrate foundational Al skills and knowledge
into the existing computer science curriculum
and, at the upper secondary level, to gradually
incorporate the use of Al across other subjects.

16
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Adaptability Requires Agency

Throughout discussions, students highlighted
that a person’s greatest future value lies not

in knowledge alone, but in decision-making

and adaptability. In the age of Al, uniquely
human qualities, such as creativity, initiative,
responsibility and independent thinking, are
becoming essential. Because Al simplifies
practical tasks, standing out now demands more
originality and problem-solving, making career
choices feel riskier. Consequently, students
stress that schools must serve as safe spaces
for experimentation and mistake-making. To
build agency and navigate uncertain situations,
students feel they need more opportunities to
shape their own pathways, take responsibility,
and bridge formal and non-formal learning.

Schools Must Prepare
Students for Independent Life

Many of the students felt that school should
help them better understand how Al and other
technological changes will shape their future
choices, the labor market, and everyday life.
As access to knowledge becomes increasingly
easy, while future careers and the skills they
require become harder to predict, the ability to
apply knowledge, think critically, and make sense
of new situations is becoming more and more
important. The students wanted to see more
authentic examples and real-world problems
integrated into their learning, helping them
understand how the things they learn in school
relate to a rapidly changing world.

Students Must Retain
the Right Not to Use Al

Several discussions saw views expressed that
although students consider Al literacy an important
skill, the use of Al should not become the default

or a mandatory part of learning or everyday life. In
their view, schools should prepare young people

to work with Al while also preserving the option to
participate in learning without using it. The primary
motivation is to avoid becoming overly dependent on
technology and to retain the ability to learn, think, and
act independently of Al. The students also expressed
concern about the influence of big technology
companies, the environmental impact of Al, and its use
in military and other societal contexts. They therefore
hope that schools will create flexible learning
environments in which using Al is a conscious choice
rather than an obligation, and where students can
complete schoolwork through a variety of approaches.

Recommendations

5.1

5.2

5.8

5.4

The students feel that computer science education should

be updated in an age-appropriate way to include the use of
Al, its underlying principles, limitations, data protection, and
critical evaluation. At the upper secondary level, the use of
Al should also be integrated across different subject areas.

The students want greater opportunities to shape their
own learning pathways, both through the curriculum

and in everyday learning. They also believe that schools
should place greater emphasis on integrating formal and
non-formal learning and on problem-based learning, which
fosters independent thinking, agency, and adaptability in a
rapidly changing world.

The students want schools to connect learning more
closely to future skills, career pathways, and the knowledge
needed for everyday life.

The students feel that schools should enable students to
learn and complete assignments both with and without
Al, while teaching them about the risks, limitations, and
informed choices involved in its use.
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